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English Research Article Writing Competence and a Tentative Model
of English Research Article Writing Process

Xiong Shuhui
(College of Foreign Languages, University of Shanghai for Science and Technology, Shanghai 200093, China)

Abstract: English research article (RA) writing is the highest stage for Chinese college-level learners
of English as a foreign language (EFL) in classroom settings. After mastering English for daily
communication, EFL learners need to learn English RA writing preparing for their future academic study
in English. In previous research, English RA writing has been much focused on mechanical skills
(such as referencing techniques) and linguistic features. Previous writing models are intended to
describe the writing process of general writing tasks, rather than RA writing. This paper argues that
English academic writing should include three major components: academic language, discourse
structure of RA, scientific thinking and reasoning. This study discusses features of academic language,
characteristics of the discourse structure of research paper, and the representations of scientific reasoning
in RA writing. A tentative model of RA writing process is proposed under the framework of activity

theory.

Key words: English research article writing; academic language; discourse structure of research article;
scientific thinking and reasoning; activity theory
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f51 1 Dear friends

I am so sorry for disturbing you but I really need
to take a few minutes to finish our questionnaire.
Thank you very much.

{51 2 My dear friend

I am sorry for bring you some trouble. I would
be glad if you could help me to finish the question-
naire about the issue of family. Thank you so much.

51 3 The purpose of this investigation is to find
out about personal opinions of the good family in
Chinese culture. Please take a few minutes to answer
these questions be selecting the most suitable choice or
choices according to your situations. We will appre-
ciate your time and efforts very much.

Research Team
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BRF R, B3 24 T/ AR)IETE (I am so sorry for
disturbing you; 1 am sorry for bring you some
trouble) ; 4 T JUK T (T really need; I would be
glad if you could help me) ; M AALITTER AR TR
N A 15 1 (Thank you so much 04 We will
appreciate your time and efforts very much) ; LA &AL
J8[¥137.3% (The purpose of this investigation is...)
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{51 4 Rationale: The result of a questionnaire in
the form of multiple-choice is quite objective. From
the questionnaire, it is convenient for us work out the
percentages scientifically. The more respondents take
the questionnaire, the more accurate numbers will
come out. Thus from the numbers, we can directly
and clearly analyze the results. What’s more, in the
questionnaire, we can also ask the respondents’ opi-
nions. It’s quite easy to collect their ideas.

f51 5 Rationale: The method we employed was a
survey through a questionnaire which was designed
based on the group members’ brainstorming after
studying the information provided in the textbook.
The questionnaire...contained six sources of respect as
well as their influence on teachers’ job satisfaction.

The questionnaires were distributed by email to
five male teachers and five female teachers...Hence,
100% questionnaires were returned. In the question-
naire, the teachers were required to provide answers to
the questions in a multiple choice form. The ques-
tions included their idea towards the relationship
between respect and job satisfaction, whether they
received respect in their current career and how they
influenced their job satisfaction.
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RS R, TR HLIK ) 152U 45 44 (The result of a
questionnaire in the form of multiple-choice is quite
objective...The more respondents take the question-
naire, the more accurate numbers will come out.
Thus from the numbers, we can directly and clearly
analyze the results.) ; fa FLi 7% (Is quite easy to
collect their ideas) » 1 5 WHATL T 22 ARG 5 FI4E .
FMBUBRI NSy AP PR AR | IR R
IA. B %IMiEYL, (The questions included their idea
towards the relationship between respect and job
satisfaction, whether they received respect in their

current career and how they influenced their job
satisfaction.) ; 15 A4 3275
also have a great influence on teachers’ future deve-
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f51 6 Teachers’ job satisfaction, which describes
how content teachers are with their job on both
material and spiritual aspects, is of cardinal impor-
tance to their teaching quality and productivity, and

consequently exerts a great impact on students’ self

—esteem (Peck, 1977).
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5] 7 On the basis of these two theories, we find
that many university teachers are working unhappily
with great pressure, which not only does harm to
teachers themselves, but also brings negative effects
on their students. If this situation remains unchanged,
the educational system would be confronted with stern
challenges. This research is devoted to finding out
about the opinions of teachers on the relationship
between job satisfaction and working pressure.

FHE 2 ki kInE GREEWT T, Rt
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518 A questionnaire was designed for teachers
who were requested to provide quantitative infor-
mation. This information was used in our correlation
analysis in the relation between teachers’ job satisfa-
ction and their working pressure. The questionnaire
was distributed to 10 teachers.
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519  According to Xie, one’s job satisfaction is
related to his working pressure (Xie, 2000) . Generally
speaking, a worker with high working pressure will
Also, a

work with less working pressure will have higher job

not be satisfied with his job and vice versa.
satisfaction. On the basis of Xie’s theory, we conduct
this research trying to examine and certify the corre-
lation between the working pressure and the job
satisfaction of teachers.

R IR AR e A Aok R 1) B 0, BRI
Pl — AU ISR . RSB R E AR,
50 B e i 11 2 27 ) T — AN B m W A
W o

f51 10 Regarding those two phenomena, we start
to conduct the survey to see whether there are
problems in the curriculum structure for students.

Hh T RIS NGRS 18, BT T8 7 b
RAREEE 2 LA o

{5 11 From the table, we can see the result as
follows: 12 respondents chose the teacher’s role as
instructor; 10 chose the role as guider; 8 chose the role
as controller; 7 regarded the teacher's role as helper
and authority; 5 regarded the role as facilitator and

only 1 thought the teacher’s role was playmate.
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51 12

hough sometimes teachers do not know their students’

Here we notice that in universities, alt-

real opinions and attitudes towards them, they still feel
respected. Our group attributes the phenomena to the
reason that teaching) is a job widely respected by
almost all the citizens in the society, and thus their
self-respects do not necessarily come from their
students.

FEA I R AR KU B 27 FATMR A7 A 7T REAE
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f5] 13 Emphatically, the EPS courses are con-
About 60%
consider helpless, 33% hard to say, and only 7%

sidered helpless to their future career.
generally helpful. Obviously, it proves that it is a
waste of time for undergraduates to take the current
EPS courses.

51 14  According to several studies, the increase
of income can stimulate people’ enthusiasm for work,
and teachers are not excluded. At present, many
university professors go out of campus to seek
opportunities of part-time jobs, and torturing is
prevalent among middle schools teachers...Nowadays,
the voice of complaining about low income, parti-
cularly that among university teachers is louder...
People may wonder that if teachers are so dissatisfied
with their jobs why they do not just quit. The reason
is that there are also other important factors that can
lead to teachers’ job satisfaction. ...teachers gain more
spiritual satisfaction than many other workers do.
Their success can not only be measured by income but
also by self-respect and students’ achievement.
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5] 15 This study shows that teachers in the
English Department hold quite similar views towards

the sources of job satisfaction. From their perspec-
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tive, job satisfaction in most cases derives from the
realization of spiritual ambitions rather than the

fulfillment of material ambitions.
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Fig.1 Atentative model of research paper writing process
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