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Abstract: This paper focuses on the peer written comments in peer review on the basis of

constructivism and the interpersonal function in discourse analysis.

It is aimed at analyzing the

potential autonomous learning capability in the students, the correlation between the students’ English

proficiency and their language choice in producing the comments, the contents and manifestation of the

interpersonal function in the products as well as the students’ attitudes toward peer evaluation. This

study will be beneficial for the improvement of the teaching approach to college English writing and the

enhancement of the students’ writing ability.
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2. FEVFERIARIT

ST 24 DY HESCVFIE (W N AT 0T, A
16 BB ] (W42 2) , I S, A
P PEE bR AR IZ G, TE 2 20 K 38 (9
N> 37.5%) 4589 (8 N, 33.3%) ML (8 A, 33.3%)
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Tab.2 Contents of the English comments

(MEAHL13 A b, g TR sEE e v BOE e v T
PRI, BAMALATHCH STO MR, T80 M tm 9 315 w4 167
T 2R ECR 870 AN, S8 72 ANl ARSr AL WA g 133 B 4 16,7
FHOh 133 AN, ST 44 N gk 8 333 4 16.7
F1 FHERBKESTEESIAE Bokih 7 29.1 F A 3 12.5
Tab.1 The students’ English proficiency and the 34 1] 7 29.1 ik 2 8.3
choice of language in commenting By 6 25.0 JEAK 1 42
- B 15 N 2R 4 16.7 PR 1 42
' FUBH 4 16.7 Gtk 1 42

madl 9(37.5%)

SoiE 2448%) ML 12(50.0%) %1 1: (1) You have used a quite long paragraph to

(441 3(12.5%) explain why you think name is important. However,

B 7(26.9%) this is not directly related to our topic which is “Is

iy 26(s2%) AL 6(23.1%) name our choice?” (2) It’s better if you can tell us

EAE 13(50.0%) your opinion at the very beginning and then tell us

why you think so. (3) In the second paragraph, you
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are like repeating to tell us it is people’s right and
freedom to choose their name. But no matter how hard
I tried, I couldn’t find why you think that is our right.
(4) English is a very different language from Chinese.
Many words that contain very rich meanings in
Chinese are actually considered to be meaningless and
ambiguous in English. A key to remember while
writing in English is “Show, don’t tell.” Examples are
extremely important.

WAEREE RS 4 #r: (1) LG 7
FEAESC “ 3807 AW, (2) grth Rl (3) 4
BVECHE BN, 1R R AT KB
(4) JCR A e DUE AV 2 5 38 ) 518
UEEH PRS-

%1 2: (1) Just ok. (2) But maybe the sentences
are too simple. And some I can't understand. (3) I
think the topic is that we should use impressive names.
(4) Moreover, some words’ spellings are wrong, and I
have corrected them. (5) Luckily, you have used
many words and phrases from unit6.

FEGVEE T, H502 —TURMAPEO (1), #F =
APV (2) ~ (4) « A F ik fif s, U 2
PR PF SRR, AU TSR R, WA 4 s
B BJa RBEPEVEOY (5) « B T A B ITHE
WA T 3

FERFLZAEMTRCEIN NGO, A4 REE
WA F T OF HBBAT WK PP, B T 2 A AR
B A0 e, BIEm] T amA (B30 St (545)
RIARSRIE . 35 S I B R A2 B L 5 T
AR 3 BT AR BE ) o AF [ I S et — 5 )
1332 B KP R BRI, PR A AR L 2 2
HRAIRIL, W BE 2 SRR MR AR, i HASR )22 2E
FEB VR IN ST AN, D0 E AN o DRIt 20
FE 5 2R H VP I R R R N TR O AR SR
(scaffolding) ”, &5 THHN TR -

3. JIEVHERI PRI BT T

HIBTE s N B Dy e s 2 0 A b AR .
YEIE K]/ A) RS (mood) R 4R B 43 (residue) 44
o WA ALHE F1E (subject) FITPR 5 i 43 (finite) ,
AR5y B S (predicator) « #M# (complement) A1}
Inik (adjunct) 4. (R, L H CER
SE N )2 R BE AR R A, SO 8 AU S
P s BRE oy IR H A2 B E i il 4 i il L5 42 o o

TEBEIRE R K . 5 PR PEAHRE I — A R SCRFIE A
N R DIRER “UH—1E” (polarity) , i AR X
(U — PRI A K 5 B e, BPRIE o “HEm”
ESE “CTRER, CRIERET I AR, A
B 2 SN E S 2 B U 0k i Y B2
PERIAT L BT AR, E S A R Gk s B, i
Y, fE “HE” B RE” ZInAANFRELR AT e
P, TR A FHE A2 (possibly, probably, certainly)
FUAS A B 40 % (sometimes, usually, always) . It
Ah, IRZAELT, ABrDhie sl &F0 “pnis” >k
S

BRI, A H VPR R A X — A PR
e CRARTP) "5 H S 5 (S 0 " Ok
PRVEA) " (ke A ) o Jorp " 5 RN
J7, O RPN « BARVHN 7 B EES, °F
AEATATAE HISRAATE A HOA e VPO “You did a
good job.” “Well done!” “In general, this is an
excellent passage.” “I think she’s done a good job.”
“In my pinion, the whole passage is well organized
and very fluent.” “In a word your essay is excellent!”
PEER BAE 4Rt i) @it ni”, v et (B
PE) B 5E PE (HEVEPE) BOVEOT AR, 2 B 3 B AR )
B, LA O . BHE N B VR BT B A 73T | 42/
FIRIA — 1 S 1 A& SRR IR AT H3E, 8
PR VEFE RN bR D REAAIL . Ge v 45 AR W] (IR iT
K 3), AL R R CTRE” A 21
WAL 2 T, X B WA WP A R 2 XK
RS T, I “H MR E AT N T H L
tege 10 017 W R, Smbhmvrth 2t <1
—PE” SRAKEL, LR PR S AR B S ST
B “HE” 8 CmE” Mg, ikt
AN A Bh By ] B e e+ TEE A+ ks T H « 3257
B AME 7 AT R PEHE TS SR N A OG0 <
L IR )T ai” A e DL BT .
(1) The sentences are fluent. (2) You use the pattern
of comparison. 1 (1) ] “1E<” &R+ “EiE”
(the sentences) Fl “ [ 853 ” (are) , 73l AL VT
VBT SCBE A AT “ B8 I FRIAR s 2 “Ah
57 (fluent) o 191 (2) 541 (1) AR Z ALAE T35 X 5)
W “use” 78 “PRGERZY” N CUETE” AR,
A “TES B (you) M BRIE HJ3” (use)
A, A2 s R TETE” (use) A1« £hiE 7 (the pattern
of comparison) 41 i, VFIE P AT E “AME 7,

Gk gIRIER Y], BIR “HE” VIR R
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Tab.3 Exponence of the interpersonal function in the English comments

i SR Wi B
- S - '
1€ EE+BR 2 (be/have) Bl i 21  The main idea is clear. You have used many words....
W TEEBEE 2 3 The topic sentence in each paragraph can indicate the following contents.
‘E T% B IE 3 Nearly every paragraph boasted a topic sentence.
: i A Eg 2 | know that you have your own thoughts about name ....
[Eé’jj 1722 6  Another problem is you need to change some words.
EE %: BB i 18  Maybe the sentences are too simple.
- PE IR IE 38 6 ..., butyour handwriting is terrible.
T A Bag 6 | think there is not an apparent structure in it.

\9)

e EE+ R

There isn’t topic sentence in paragra—ph two.

o “AE 7, AR AT BRI “ARErE” PR
(36 I 2T “HEtE” v (8 1) ;s S
PEOTAT 29 I, MALPEPEVEA AT 38 It X5 DUE
WHICH T4 A T AN[R], Carson & Nelson /& i
w2 AR AR PPN 2 H AR ORI AR, S i
F7 R, AT A A DR [ A AR SR R i
490 Ja i A YR T ORI BRAg 8 77 s A A=
T AR, ABATMET ) T R B R IA W A (R AR AR
T T SRS AT 5 I AC bR D BE, S Al F1 I
T FAE TR ST B AT IS
ABh3hiA (can, need to) « ¥ INE S B INiE (maybe,
too, merely, a little bit) « 8 3% 2 B i 3% (but,
however) FEZSFET (1 think...) o b, “TES N
7 B AR s “IEREBRINGE " 761 € VETE
R B, R RIAE T2 A 0 S e L VT (1 0
J¥, W8 VN Z a7 BEIK B 1] S S R
edfr o S EAERT REEAE SCHEAT VRO IR, Sl X 26 T
B, AETEA M, MU, I AL, ARBLH
TR BRI BRI RE o
PRE S — BRI “ gy e, LA 14
T, A3 FAIDE: AR 3 ), i “Try to
eliminate grammatical mistakes. ” “ Improve the
handwriting.” 55 ; %E ] ©1J (1 350) , Q1: “Your sentences
are too simple,why not try some clauses?”; [4iA 1] (10
), K2 BRGNS A, W “It’s better
if you can tell us your opinion at the very beginning.”
“If you took your assignment seriously, things could
be much better.” “It will be better for you to think
twice before you write.” HI R WL, 2247025 [FFEE
SRS R TR B0, R REH TR A KP

INENEEER
4. FIHEBE PRGBS

FELA LA B A L, 2E38 o A0 R 4 HLOP
WA EBEAT MM A, B4 T AR PP DLk A
AP bAE T AR AR E A SRR, 12
i ARSI LR R IE e ), sl T EAE

“EE T WEAE. A EAER FEVE 2 R S 2
“Through reading your article, I really learn a lot, it
reflects some mistakes in my work and I can pick up
some expressions that [ haven’t paid much attention to
before. In the meantime, I feel this can improve my
own level of writing as well. I think our teacher’s idea
is so fantastic. Everybody has his own advantage. This
is a good platform for us to communicate with each
other, to exchange our opinions and since we must
look up some words in the dictionary we also make
ourselves more thoughtful.” 7] UL, 2% 2F 5% 1% — P S0
AFFE A (RN ATV S W FE P
AEHER, AT, AL VPG AR G2
SETPERIRI . S AN PR S KR R BE RS
&, WIRF UM “BU” PEL

BNV NI WAEZ G N ERN

ARSI R 2 A R A T VP 1) 2P E AT 9,
TR BNHENBOR S b B AR A5 R, AR S
AT, WU S A AR K. (R AR
SRRV 5 G PP N S IR R A PRIE I
BANERIIBE . LS~ AR [ A PP 1 (0 25 8 45 ) R
BEAT oM UEWT T 22422 5 A1 SCPP SO R AN
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Fig.2 A multidimensional teaching model of college English writing
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