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The Use of I-statements, We-statements and They-statements in
Teacher Identity Construction: A Case Study of Excellent
Teachers’ Presentation of Lesson Planning
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Abstract; Teachers’ presentation of lesson planning is an important part of the meta-teaching actions. This
study investigates the use of personal pronouns and identity construction in teachers’ presentation of lesson
planning. Five excellent teachers’ presentations of lesson planning in national teaching contests were
collected as the main data for a case study, with their teaching videos and comments from expert teachers as
the supplementary data. Drawing on the socio-cultural linguistic theory of identity and Gee’s I-statement
analysis on identity, this paper gives a statistical account of the categories and frequency of I-statements,
we-statements and they-statements, and investigates the ways these statements are used in the construction
of teacher identity. Results show that among the three pronoun statements, I-statements are most frequently

used. State and action statements, and affective statements are most frequently used category in I-
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statements; state and action statements account most in we-statements; ability and constraint statements,

affective statements, and state and action statements are most frequently used in they-statements. Each of

the three pronoun statements contribute to the construction of multiple and dynamic teacher identities,

including situational identity, professional identity and relational identity, by distinctive means. The

features of teacher identity examined in this study are consistent with the socio-cultural linguistic theory of

identity. By analyzing the identity construction of pronoun-statements, this study extends the Gee’s I-

statement analysis on identity and enriches the scope of teacher identity research. This study will contribute

to the evaluation of classroom teaching and teacher development.

Keywords: presentation of lesson planning; pronoun statements; teacher identity construction
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51 1 First, I will give a brief analysis of this
text, and then I will share my teaching procedures
with you. (Zfi 1)

5] 2 Actually, I think my class is actually
integrated course, so I will first share with you my
teaching objectives. (ZIifi 1)
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3 So the task I use at this stage is called
snowballing. (2 2)

54 My overall teaching guideline is based on
independent learning strategy and student-centered

strategy---In a word, the role I played in this class is

a coach, instead of a teacher. (Z{Jifi 3)

5] 5  This is language-oriented course with a
key focus on intensive language learning. So the
drills T designed for the lecture are aimed at improving
students ° communicative competency and their
receptive skills. (ZIifi 4)
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5] 6 1 will try to guide them to identify the
rhetorical devices in the text. ( Z{Iifi 4)
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57 And I want my students to really grasp this.
And thirdly, I think it’ s in terms of their cognitive
skills. (Zifi 3)

5] 8 1 want them to develop a kind of critical
thinking toward the topic that by debating on this
issue; Is it really a bad thing if we really engage our
enthusiasm in leisure? ( ZJifi 3)
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519  And for the assignment, it’s a little pre-

mature to ask them to write a piece of their own. It’s
too difficult, so we are going to write a summary.
(HU2)

5110  Is it really a bad thing if we really engage
our enthusiasm in leisure? Maybe we can also
develop a second kind of job, a second kind of
hobby. We can excel in my hobbies. (Z{Jiji 1)
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@ 11 They really like to do things by
themselves. (2 1)
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5] 12 They can deal with these vocabulary
problems. ( Zifi 1)

5] 13 More importantly, they can read by them-

ER W8 TIPS

selves, in the library, and also on the Internet, to
surf for more information. ( Z i 3)

5] 14
background information about these scientists.
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5] 15 My students are really shy. They avoid

They will have to surf on line for the

eye contact with me whenever I pop up a question.

(HIi 1)

5] 16  Students totally feel free to argue against
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the writer if they could identity certain evidence in the
writing that is not so convincing. As long as they use
sound reasoning and solid evidence, it is acceptable.
(Hii4)

5] 17 Because they are students and they have
no working experiences, they don’t know anything
about what is the real work and what is the real
laborer. (Ui 5)
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