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Abstract; This study makes both qualitative and quantitative analyses on modal sequences in 60 RA
introductions selected from four journals in the field of applied linguistics. The introductions are also
marked with moves and steps according to Swales’ CARS model so that the distribution of modal
sequences and their discourse function in each move and step can be further analyzed. The major
findings of the study are listed as follows. Modal sequences are most frequently used in the move-steps
of “literature review” and “research findings”. In the part of literature review, the use of modal verbs
helps to demonstrate the authors’ understanding, learning and critical thinking about their research
field, indicating the necessity and significance of the current research. In the part of research findings,
it is found that a group of verbs and adverbs with positive meaning is used after the modal verbs to
highlight the significance of research results. Besides, it is found that the authors tend to avoid human

subjects before modal verbs to keep the article objective and trustworthy.
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—. WIS TS SGER

TS RRBESE LN FEE Lz —, &
W a sCbrrb i o> A /ER] . Halliday (2004)
FEAB AR 7R AT BE M B /M A iR 43 by e i
fl. P IR =K AR ER, A
i) S EEhiR RS LRSS, M EiE + 1
Aahia) + Bhzhia) s ss Lahin” BAE AP (modal
sequence ) > 7 . 125l 4 SO A5 ShiA A I A9
THRI S THT %) 351 T BEAL) ) B o3 SRR BT S
TR, ik s S SR KR . TSR
SCEGY INRTEZ (epistemic modality) F1 L 55 1%
% (deontic modality) W2, APER LR K
AT AR PPN F DA ERE, eRik
PREE . SN alhi e ) —Fh 720 OIS
FHAVFA R, RORFFRERIMESRNTER
Wzh 7.

WS SR 2R IARHIT R I R 1 1 L 1A
(discourse community ) TAR] B —Fp2EARZZ LS,
W SCHAZ O I (8 AR B AE B BRI 2 SO A 58 R
B, BSHEEER S I SR B R, R
ZRIGTE R IR “HEHY” (promote) WFFE Y B A&
B, ARSI S A TE X R R AR T 3 T
EEEHT

o WITRE ST E TR AR A KO
T RE

ST S R T SR BUE 1 B 5T 18 30 ((data-
based research paper) LI%HE “UisE” , B “5I5-
Fik 453787 (IMRD: Introduction-Method-
Results-Discussion) PURME S PER 4340 A ( Swales,
1990; JE4RYE . BEMIZE, 2007) 7" . L5154,
VEH IR SORET A ST, 37 A BT A
A, BT BRI BRI 5 R AR T
AR, RoRERa R, Hhteli gk, k. o
WER, Muhdhie. NX—ZWiER g T, 7l
DIF AR D o 2 5K, BN ZRe i 58 75 5o oF
I, HEE IR R IR A R RE,
MEMAGE %3k, BPLAEAT AR 25 Rt &, fERE R
MRS ST R AT, XA AR TR
BBt #E . Swales (1990) X )18 3C
55O € Btse, #2455 1 CARS ( Create

A Research Space) HifY, 7rix I, 183C5]
HH=AES (move) DU KA R ) LA 1E B
(step) H45: 162 1 BiEMIEME; 54 2 #fisr
WHoEasa); D 3 IR . BN AL
LB EIET . B30T S W E 2T RELE
TR P A RS SCF S AR OGS SR, St
FERCR S — S B ESHESE ;. S5ig e HAfth =
RMEEER D (J7ik . 45, THE) ML, CARS
BRI G 5 3R e 4R AL T B R R e s a) ok
1 BHREE AT R, “ 3 iR™ (persuade) 2 F}[F] 47 4%
ARG R R R pr ek . B, BIE
e T LLE E & — FF ol e 45 15 R (reporting
discourse) FHHE4 15 7 ( promoting discourse) #H
LTI THZSE (blended genre) '

XTI SCRHER TR . A T ARA
BB FE (1. Myers, 1989; Harwood, 2005a,
2005b; Hyland, 1995, 2005; Stotesbury, 2003;
Vold, 2006) 7" 5 #6fF 5 M\ 3 45 3 6 i i
W TR T A ER T IR AR
TSR IIREZ R A E T, REHIE L. 7
KRIRE, HRRZ ik A A RR A aUE AH TE
o AWFFEEMTE F S RBThe R 58, 4a
CARS &R, Ja i BB X 5 5 TE R A S
Fe AT s MEERY AT, ERRFE P IITE
S5 T A HES D RE S b HIE B TR 1 SR

= WS, SRS OT A

AR 14 LR = A )

(1) BT SCH] 5 s Hh dmcr Wi 1 285 7 91
ftar

(2) TESIFERN&MED T, HEFI45
At 4 22 57 X822 7 5155 Z AR A 4
KART

(3) ARG FINE S| & i8R & 184 4
AR T A 2R R TR T R 7

MR B DURP SSCL R 5| s & # IS EH bR
WIT: (NG S ) (Applied Linguistics) , (%171
WwHLEY (English for Specific Purposes) , (3% 155
BEVEAEY (Journal of Second Language Writing) i
(HEHIARE) (Journal of Pragmatics) . R TIRE
BILEEH 40 5 5 T SEUEBER BB 30, 2B ity
160 R TRESCH | F1Em L ERE  OBERECh
117 342) 10
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SEENE, G5 EPRTRE ST S TR R S 91 5 R SR A 303

N TR T WEE R RSP I A RE,
WFFEA R BR T4 25 3 1) Y R e i, A BF 52 fi
CLAWS A zhia kS #s (http: // ucrel. lancs. ac.
uk/claws/ ) X SCA HEAT T 1) PR RS, CLAWS X 43
T SCAS YIRS HER 320 96. 17% . WA )5, A1 FHSC
ALEPET H PowerGrep XAAS SCAHATAL I, AbFE
T BilanT

J& 32 7K This understanding should facilitate the

preparation of learning material.

Tt A5 J5 3 A< This_DDI understanding_NN1 should_

VMfacilitate_ VVIthe _ AT preparation _ NN1 of _IO
learning_VVG material_NN1

4b32 J§ 32 A DD1 NNI should VVI AT NN1 IO
VVG NN1

SRIG, AT Wordsmith f ] 145 2% D) RE 42 oAk
S SCRRI T A S8 o 3B 285 8hin e 517
JIEERAREL b is 1 2 5, SR HHESH )
fig, FATRH] CARS B Xf SCA (15 25 #1135 B
P NTThRUE, EAE ARG R 8 AEZE . 2D
LAMASERr: 1a fF5EE 20, 1b SCkgik; iF
2. BUAMIRMAR; 1643 A 4 NER: 3aff
FEHM, 3b BFFEMIE, 3¢ 325k BT,
3d LAY . O AREFR I N E E, AN TR
VE i =2 BA S ARSI SE 5 By 42 D R BRI
FEAMSIHAT s S ORIEN Lo 5 bR i — 2k,
FAVELkH 10 K515 A7 e 3o Shnid, JFxS
AR A =B T IE, REBE—,
FRERFSCR BN 0.92, BT AN TAREIBR G
AR TAERER, TEXEIBE ST I 50t
FEmS, BT IERDE R 60 R TIHE

. SRS E
(—) 3IE BRI H IR 5 A
N Pl Fo b g

T SN SFP IS PRI, AT
F Wordsmith 4 54k B /5 1R b 2 1] 3] 8 1] 16 A5
TR R R, 3B/ NIEC 3 1 57
B MGG SRR R A B AR, R
AU BT P

(1) “fEasshia + 2hid” Jpol. XRFEFSI
A =R 1) S + O AR I ) Bl i
(i “EEBhiA + go” , AR “E A3 + have

gone” %) ; 2) 1EAZNIA + be dhin] + Fhinlid K4y
i) + 41 (0 “will be dealt with” ) ;3 3) &3
] + @36 (U0 “can greatly/scarcely” ) , X/NF4
AR 5 BN & Bhie], B RNR AR S TS
SRl AIE G, R T VEE HER SR, Rl
B IX—FIE R T R

(2) “FiE + HEIE” P, XREEFI
AIFRA A W FR . 1) 446 + 15 ShiE (4, “the
text + can” “researchers + may” ) ; 2) %F— AFRER
SR+ 1EADA (0 “we can” )

F 1R, UGS can % DigshBE
BRI 1.2 HIRE, FFH)2. 1 W5 A
LGB o ok 2y 3 i)t IR B T 51 1 R A 6
FFIE

F1 BHRXSIFEREERIHESH 10 4

BEFISFFIZE
Tab.1 Top 10 modal sequence in the introduction

section of research articles( RA)

HP  WARSIERA AURET UK (Lbﬁ%‘:

BT 1)

1 can VBI VVN(1.2) can be taught 113 9.7

2 can VVI(1.1) can learn 42 3.6

3 can VBI(1.2) can be 33 2.8

4 may VBI VVN(1.2) may be taught 32 2.7

5  may VVI(1.1) may continue 31 2.6

5 PPIS2 will(2.2) we will 31 2.6

7  will VBI VVN will be taught 29 2.5

8 NNINNlcan(2.1) text type can 28 2.4

9 NNI will(2.1) student will 27 2.3

10 should VBI VVN should be taught 25 2.1

1 HEF A e BT A IR F R, W may VVIRT PPIS2 will H BRAALER
931, 4 5, B 29 R ST SIHE IR 7. S o
B Sy BT, 2% rp 8 90 s BRI R

TS RART S S Y BRSO i 3
MK R 2 can (344) , will (188) , may (193) Fi
would (81) . MBI Z MM TE AN (can,
may) , HYCOeh A3 (will, would) . 5
ARBCEM) DR FRE Z — R AL X4 (tentativeness )
TEFARSCER Y, 18 SR X A 1098 R 5
WAL RS — P ) . AR, At
JEGIH, ALUMRMEA, SEAFUA . Higaifi
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Ui, AT T-BARIT ST R AT BEAATE R AR X R B
JEBRYE, X TR SE AR B — R IR Rk
PP R R Sk A C LA, WikAC
AIWTSE H R FSER , 18 M FFER 2R A i ke i) ot
Bk, 515 TR RS SR — R A . PO
RTTERIRH AR, T VR HER IS SCHT SR Y
— PR

1 Such a comparison can, we believe, be
usefully linked to the linguistic notion of information
structure. ( ESP001)

) 2 This latter, we would argue, includes a
more developed theorization of context, and---( ALO15)

B 1 AR (S A 3018 can, 48 AR FR
i “we believe” , DItz R T XA AGE
BE, T SEEECH [N, can A6 FFEAL 1 1E
BRI, A BEE ATRE AR BUSE R T T I AR
oo ARFHETE S SR B W52 BRI ARG o TR
BT P AR AME B AR IS, A
Bl BT 45 0L 2 TR AT 4 . HEAR e . B
FEH R Z R S SRR, R E R
TS BE AL 3Rk T X — 258 fap 2
183N would 525 — AFREHEM, AERHIH
Ja PR UREE A AN, IR B3 8
2Rl DMORER A OB, SRR AL AT LA AN ]
LA

2. EM BRI oA

N FATRFE SIS ARGy
fii o WEFH FEE I BAETER 16 (SCHkERE)
FIERr 3c (WS EZRI) o, ASCHEPTHEHE
B AL SR AP B . 2 2 ISR 3 B X
PN TE I P BB = 19 10 AN 2517 91 I 23 A
ITES| S BRR PO (R 1) NS,
XF X AT B T e 21 L BRI DA T A

TEIRB 1 W, 5 25 P 91 1 v 1 B A
AR 1) iEFr b A SCRRER i 2 X A A AT 5
AHIEPE, J2 515 R TR, Gl S AH R
5 2) SCHRZRIBR AL T 51 IR A A AT R 5
WLrL, APEE PR B I R A5 R . B AT ST ELE
HEZR, SO AE TR XS S U BLAR 19
POEFY RIS o AVEELEXT T ADFTEIT

PP 2 AR R AT A 3, LA e B
I As ] BT RAFIOPES SiE KRR,
BEAL, S P IAEX R 1) iz e ™ 2 7 AR
X RIS 7 A B A SRR T, S
WFFE H A AR SO T Bl
®2 HTNEXSIFIEREN 1b PIEEFT
LR S
Tab.2 Distribution of modal sequence in 1b in

the introduction section of RA

iy

oy MEEH astem o sl

A WURCET 43 H
1 NNI CAN(2.1) student can 27 50.0%
2 CAN VBI(1.2) can be 22 68.8%
3 CAN VBI VVN(1.2) can be taught 20 17.7%
4 CAN VVI(1.1) can work 14 33.3%
5 NN2 MAY(2.1) students may 13 41.9%
6 MAY VVI(1.1) may work 12 38.7%
7 MAY VBI(1.2) may be 11 50.0%
8 NN2 CAN(2.1) students can 10 30.3%
VBN emese o
10 CANRR(1.3) can actively 9 23.1%
10 WILL VBI(1.2) will be 9 31.0%

TR L ARRHE A T N AL

&3 BFIEXSIFIERIEMN 3¢ PIESF IS ML SHE
Tab.3 Distribution of modal sequence in 3¢ in

the introduction section of RA

i 51 %

HEF HEF ARG B ESF SR

B I3 E
1 CAN VVI(1.1) can work 10 23.8%
2 NNI CAN(2.1)  student can 8 14.8%
3 WILL VVI(1.1)  will work 5 20.8%
4 NN2 CAN(2.1) students can 4 12.1%
5 ((:iM; )VBI VVNII sjlirtlhbe dealt 3 5 0%
5 NNINNI CAN(2.1) text type can 3 10.7%
5 WILLRR(1.3) will actively 3 9.0%
5 NNI MAY(2.1) student may 3 20.0%
5 WOULD VBI(1.2) would be 3 30.0%
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5] 3  This notion is attractive---, participants = HIUER 37.5% ) o [EABhE S B R SE PG

may shift roles of relative expert and novice ---( Ohta
2001) (ALO11)

5] 4 While formative assessment processes can
be seen as essentially growth-referenced in their
orientation, questions remain as to how indicators of
learner growth can be integrated into assessment
conventions such as summative marks. ( AL0O09)

TEAWFFERTE R, 1 25 8l ia— 3L 2 364
W, L 3c (MR EERI) i & shia kb B
50 Yk AT A BUSECIE TR B 3¢ HE BRI
X, FLEFEWTF: H—, P 3c HFAEn Bt
B, AR s30s] & ol as B K B A
gy H, TR 3c RMEAL, RS HRAY TR S A A
R IR o

MF3 ATLAFE H, eI 3c o, BUEUR
ZHESTFIE S can (U SFH, 551518
TR IAAR L, A2 will AR 91 s 30 L f91) 25
R (EAHERER S, will I 597 51 4k 46 v
A —TE . BB 3¢ A RO 2R B
WM E, SOOI EALE T B A QI E LAt
FEBCRBUR I, AR XA T B %) W 51 32 4 B 52 4
3C, HEHBCRE R T OCHRIMER] . RIS, A
Feaali ok A3 il NG )™ iRk 25 R 0 A% F
FERCR AR T EE

) 5 It is hoped that revealing some of the
possible regularities and underlying norms of ---could
contribute to business language training---( ESP002)

5] 6  This understanding should facilitate the
preparation of learning material that can advance
accurate use ---( AL006)

1E) S, AEE RS RCR B R 6 5 AT
Hiyrp (it is hoped that--) , & TGS FFIRER
JARRTE S ey rTRE R MM . X ER s D)
e B S B A S . ] 6 P RS Sl il
HI'T facilitate F1 advance; HAth &35 i BLAY 5y i) il
A contribute, highlight, reveal %%, X L&zl a] &R Hr
AIETE . B RS, RN RS RCR BN EL,
TE Il — P HE R SRS

JiAh, TEIEWT 1b A1 3¢ Hr, AEAS Sl gl i )
THEFI M. 1ER 164 “CAN RR” 1§57
FI iz P A0 AE 51 & B R R 64, 2% ) FI
“MAY RR” ( HiZFF3ILES | 5 BB 88.9% )
WBHr3c “WILL RR” 1§55 (HiZF87ES]

HRENS SINAE I Lo b W] A X RT ARSI A 2
BRAIZSBERISL Y, A0 R AR BE 55 5 Th R 57
S E TR AR R, B e b AR 1 25 0 Sk
IR LR .

517 Some may occasionally help authors, but
we have formalized --- (i&F) 1b) (JSLWO003)

f5) 8  Although distinctions between L1 and L2

writers ---, I retain the distinction here ---; there will
certainly be a great deal of variation in --- (& 3¢)
(JSLWOI11)

MIEEIFI R, ZH0RE PR3
BT 551 5 A —80 (SN can, will,
may, would) . {H7E 3a (HFFEHMY) | 3b (HF5E
) A1 3d (IEICHEH) X = A, will 1
AP can BTGP A A RS 253
i, will 7R iy Al REVE BB LE can 38, N IGAER
TE B BOEFE H A FBIEFE [RI RN, A5 o) (58 FH 3 Mg
AT S Bl IR R R M TE I B G . TEX =SB
L, BT will 5EE— AR (I, we) FERCHITE
B H— NFRIIE AT R A ETERT T P Y
YERTS DTmk; BR T 3 9 38 e i B sl PR O R ko
SF— ANFRIIE W R W] 1 WF5 R] REAF 76 10 SR BR-1E
A s ATAIBESE” , AR g S 2
AR “ B RRERLN R I . 152 ek
LB IERA R,

(2) BIEERESFAIRELSH
I AR BEHAMNHEHA

<4 BoR, E8DhiE can, may, would J5 53
R FERINNES 2 T XS HES, will 53
MlRAXSEEEZTFNRES, FRZ—2%E
can, may, would ZJ5HFZBshA, be ghinl
TS SRS LA ARG 25 . may Ji5 16 H EE be 3
1) 5 T 21 1 44. 6% , can J5 1A H 3 be Bfin] 5
FITA B 51.4% o fE2EARBEE S, can Fl may JL
SPHR SRR R B B T RERE, SR will
J&i be M FHATAAR LIRS £ (15 26.6% ) o X
— 22 F I BE S IER 3d AL A will 15 2578
B, NIEXJFH “AT MD NNI WILL” A
“WILL VVI” "JLLE t, N4 3CESH 0 DL
SCHYAEAER S ETE (U the first part will--) , 3
ALAEE N TE (I we will--) | 3X— “§eH kL
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A SCAS 52 307 2t 0 R B A4 T R PE
will J5 213 #5281 SCEE A s AT BB K,
i focus,

provide, offer, discuss, list, show, review, report,

compare, present, explore, identify,

analyze, address, illustrate, examine, explain, look
at 8 IXLESIA RIS HTRERE B B P 1 e S
HEE, THRESUIr Sk m s b g 5, o138
HE .
®4 HTEXEIFIERBESF ESRE +30E
Tab.4 Distribution of verb types after modal verbs in

the introduction section of RA

BRI L WS XS

will + F A5l in) 35(44.3%) vV
will + zhZ5 3l A 44(55.7% ) Vv
can + #AS 3l 58(57.4% ) vV
can + B BA 43(42.6% ) vV
may + #S 3l 1) 29(51.8%) vV
may + Zf 25 Bl iA 27(48.2%) Vv

would + {5 ahinl  19(67.9% ) vV
would + B2 51 9(31.1%) vV

2. BEHFIHEE: AREE, TREE,
5l RRAERE

Wiig W, A RFIESICR FIENE S S0R
B Ry 48 ACAE &, 41 When the merging
companies represent ---, they will face a significant
TOAEXABIE T, “they” IR F
1%, 181% “companies”

T ARTGE Y, THASE T 5 R EEEROR
FRNPUEE S N5 1 2 shid #4 ie i9 18k 4
Br, a0k S Fizs, AR e e 13X DO 1 2 5l i)
HWFFINERRINAES Z T LR, TR FiE
AR PR — A TR, FRIRPEE A
TR A, AR 5 B Z 8] Y R HE S i
PRt 7 as(a], RIME e A shia itk B R i, E
HOEAPEFR A E L . RIS EF T A
%, 1 teachers, children, participants ¢, A< ff 5%
IR RN ROE F 5 ARG E . B SCesg PR
G 2%, IO AERY FEEER AT AR FR A 5 3
PRI . KREHTIR FHH L EBOE A I,

challenge, ---

DA R IE P, X e — R nysems . BR
THRMIER EHIS, ARdHBLL i g
EFRFRARIELS, XX REg R %R
SRR LA S, AEAEiErIrGL “ 5
UiIh, PREF IR SCEE R “ A 5" (negative
face) ,
%5 WIS EEHESFEE + SR

Tab.5 Distribution of subject types before modal verbs in

the introduction section of RA

el L IWHITES XEHES
AR FEE +will 29(36.7% ) Vi
TR FiE + will 46(58.2% ) Vv
51518 E i + will 3(3.8%) vV
There + will + be 1(1.3%) Vv
R EIE +can 12(11.9% ) vV
JCR FiE +can 88(87.1%) VvV
5|1 1 + can 1(1.0%) VvV
H R FiE + may 13(23.2% ) VvV
TR FiE + may 41(73.2%) VvV
5| 5498 2215 + may 2(3.6%) Vv
H R FiE + would 9(32.1%) VvV
TR FiE + would 18(64.3% ) VvV
71947 315 + would  1(3.6%) vV

T SERIE

T ERR AT S A5 Hh B 44 1)
NS AR 5 LA K i 1t B AN TR RS C o A SO A,
BEAREIPIIE RIS S5 F 18R P A S RELL M i
PO I R AHE B RS o 1 S 91 R e
itk CARS BRI “SCRRZEAR” F1 IR E2 K
W WAED . IRRER TSRS 78
SCHRZRIRTE B, ik 1 1E 3 RERAE BT AR5 S35
BREFA IS RTINS FERR S 22k
BUIEDY, WEFE IR 75 B8 SO T R X 2
PR i TTER . sl A i Bk e T Bl
s A B, PR TR IR ML, XA EIEC
TR R T XA 5 1 A5 Bl B s it
TSR R Shial FI@Ia), BT HE B R i T
EHNTERMG . 12 B HRBYT MO SCESTT A
B, SR ARSI S ST M 7 A A E AL A
TARE VRS EE, LRI 5 3523 1O PR
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SEENE, G5 EPRTRE ST S TR R S 91 5 R SR A 307

1117 HL ™ 238 SCHIFFE R A LERIEFE B Bk

CARS HEAIH ) 2L FE W 25k R B T 38305
FREME BBCE TS, TSI R TE
AMAZE TIESCE W85 8, i Bl 71
BRI EMS MYy, LUK RHERTE SR SR
ZH o ASSCNAE 7 F1 Y £ BE XS 18 SCHR R A4S AE
JEIT THIERITRER , SRR SO HA &R 23 HE
FHIE A M7 LA S AT 2 B3 TR R 2 e 2t
FEBE S T5 1]
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