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The Effect of Iterative Continuation on Writing Anxiety and
Achievement in Writing
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( Faculty of Foreign Languages, Guangdong Ocean University, Zhanjiang 524000, China)

Abstract; Iterative continuation in language learning can produce the interaction intensity which can
effectively enhance the effect of language acquisition. This study combined the Second Language
Writing Self-Efficacy Scale to explore the interaction between writing anxiety and achievement in
writing. It found that: 1) iterative continuation brings about a significant difference in the level of
learners’ writing anxiety and writing achievement after, and a slight increase in writing anxiety
contributes to language acquisition;2) a negative correlation occurs between language proficiency and
writing anxiety. Learners with high language proficiency are able to better adapt to the teaching mode of
continuous writing. The language output in the process of the continuation task is helpful to regulate

students’ writing anxiety and ultimately improve their language proficiency and language competence.
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Tab.1 Statistic of foreign language writing anxiety

SMEGEEEH R N i 22 HfE

AR 200 0.56 2.69
IREEF R 200 0.79 2.46
i R 200 0.65 2.61
81T A 200 0.77 3.57
HAE & 200 0.81 3.23

(Z) SREEEFEREESREHEXSHN

EHRWPIR GRS 2R8NS
Pegrtr, MIRARBOEIAR 2,

R2 BEEEESSRETMEHEXER(N=200)

Tab.2 Correlation matrix between writing anxiety and iterative continuation score( N =200)

A i SEHE brifE2E RGNS ZREE NS 2 SYEN Y SRR 2
ZREE ST 9.24 1.85 — — —
R ST 2 10.02 1.62 1.00 — —
EAfEE 2.57 1.83 -0.24"" -0.39"" 1.00 —
MikfEE 2 3.25 1.58 -0.06"" -0.35"" 0.59"" 1.00

" p<0.01

WAL 2 W, PO LS 55 SR
BRI R W IR, RN PIREE S a5
PR EMAFRIE S B TAAHOE (r = - 0.24,p <0. 015
r=-0.35,p<0.01) . MGG ERFRER 1 K%
IIMTE R LA 3

R3 ZRESHSESEERMSEREN
BRI ST (N =200)
Tab.3 T-test analysis of paired samples of iterative con-

tinuation scores, total table and subtable (N =200)
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AR 2.62  1.74 3.29  1.47  0.00
38817 Ky 3.27  0.84 3.6 0.52 0.42
A5 2.63  0.68 2.84  0.57 0.00
AR 2.57 1.83 3.25  1.58 0.00
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Tab.4 Differences of English writing anxiety

before and after test

45 RpEZEs i &MU
Al 2.85 0.00
B 4] 0. 64 0.43
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Tab.5 Differences in English writing anxiety among groups
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