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Cognitive Perspective on the New Mode of Grammar Teaching
Oriented to CSE as Its Outcome
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Abstract: Despite the constant zest for grammar research in recent years, there seems to be a marginalized
tendency for grammar teaching in English major’s curriculum, which urges to explore an efficient and
practical teaching mode based on the grammatical theory. According to students’ knowledge of grammar
level and their cognitive characteristics, it is necessary to establish a new mode for grammar teaching
guided by The Prototype Theory, The Integration View, and The Embodied View of cognitive grammar,
as well as the OBE (Outcome-Based Education) philosophy. The paper develops the CSE grammatical
competence scale into specific teaching objectives, designs text-based contextual teaching materials and
carries out activities to practice grammatical knowledge in reading and writing. The new teaching mode

aims at effectively improving students’ grammatical competence.
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Tab.1 Reclassified and reorganized CSE 5-8 levels of “Table 13 Syntactic competence”
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Tab.2 Extended teaching objectives of subjunctive mood

based on CSE “Table 13 Syntactic competence”
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Tab.3 CSE-oriented teaching objectives of subjunctive mood from the cognitive perspective (syntactic part)

=R WA [f1¢= EENCIE:N Nl
1. If there were no subjunctive mood, English would be easier.
JERVEIRL 2 If subjunctive mood had never been invented, 1 would have learned English better.

3. The linguist insists that subjunctive mood not be overemphasized.

BB His 1

3 JE T A 75 1. Whether the linguist be right or wrong, he will have my support.
o 2. I wish/would rather he had explained subjunctive mood more clearly.

1. If he were to have explained subjunctive mood this way, | would have been able to
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understand it more easily.
2. If only 1 had remembered all the rules of subjunctive mood.

Who would have thought that subjunctive mood should be so complex!

There being no subjunctive mood, conditionals would be less complex.

WrE: ELAT 2 +TCHE A But for subjunctive mood, conditionals would not be so complex.

(EEEM)

— >R %]

+ZTWESNA] Thar subjunctive mood should be made so easy is rather unexpected.

Were it not been for subjunctive mood, conditionals would be less complex.

—>HYMIL The linguist’s insistence that subjunctive mood not be overemphasized is reasonable.
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Tab.4 CSE-oriented teaching objectives of subjunctive

mood from the cognitive perspective (function part)
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