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Effects of Note-taking Formats on EAP Note-taking Behavior,
Language Comprehension and Production
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Abstract: Note-taking skill is important for students to be able to engage fully in academic English
studies. Different note-taking formats and listening materials of different lengths affect one’s note-taking
behavior, discourse comprehension and language production. After an examination of 3-4-minute
academic lectures, it is found that the main effect of note-taking formats is significant, and that the outline
group outperforms the other two groups, and that the group with incomplete map performs the worst.
According to Field’s listening comprehension model and its final stage discourse construction processes,
different note-taking formats and relevant listening tasks demonstrate different cognitive complexity. The
findings indicate that the listening materials and the design of listening tasks should be attuned to the
learners’ language proficiency and their note-taking behavior. It suggests the necessary integration of
listening tasks derived from different note-taking formats with genre-based pedagogy and different note-

taking skills so as to develop learners’ note-taking ability more effectively within the EAP context.
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Tab.1 A comparison of word counts in summary writing

based on different note-taking formats

Myl WE R BvME BROKIE rE
1 37.28 5.25 30 50 27.56
2 13922 19.54 100 187 381.80
3 101.85  45.07 12 151 2 031.01
Mt 9215 5067 12 187 2 567.56
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EACAT R, TN A EVE B R, ZEiRAT R
b, BHEUENEN . AdRdZICHR T, &id
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Tab.2 Scores in short-answer questions and summary

writing for different groups

gum AN B deEE BIEARREDR
1 29 2341 6.46 1.20
2 27 42.22 4.27 0.82
3 32 3231 7.77 1.37

RINZRTT 220k (£3), ZOEMAZ
], AN [) SE T 208 0 T e B AR R0 35 7 Y 7 A
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*3 EERELDARASIELSGEERTE ( One-Way
ANOVA ) HFE5R
Tab.3 One-Way ANOVA for scores in short-answer ques-

tions and summary writing

WH  FIA A E 7
4lH] 44 964.87 2

FlE  BENH
247343  59.82  0.00

AN 3514.58 85 4135 — —

B 846144 87 — — —

%4 ZEFHW (LSD 0 Tamhane AEEITHL )
Tab.4 Post-hoc test (LSD and tamhane pairwise compari-

sons)

9% EE 99% EAE

ZHi sk e N -

5[ @Ea'ﬂ W bR BEM K K
(FR)  (ER)
LSD 1 2 —1881 1.72 0.00 —-23.34 —14.28
1 3 -8.90 1.65 0.00 —-13.24 —4.55

2 3 991 1.68  0.00 5.48 14.34

Tamhane 1 2 -18.81 145 0.00 —2330 —14.32

1 3 890 182 0.00 -1448 -3.32

2 3 991 1.60  0.00 4.97 14.85

TE: *Fomp<0.01, fAERFEZES, WAENES:.
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