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A Critical Review of Thirty-year ZPD Application to the Study of
Foreign Language Education

GAO Ruikuo
( School of Foreign Studies, West Anhui University, Lu’an 237012, China )

Abstract: Although the Zone of Proximal Development (ZPD) theory has been widely applied to second
language acquisition and foreign language teaching research, there are still misunderstandings and
controversies. To further clarify relevant concepts and present problems in the existing research, this
article employs a scoping review research method, retrieving and screening 107 SSCI and A&HCI related
research articles since 1994, and nearly 10 domestic core literature articles, to conduct content and
methodological analysis. It is found that large differences exist in the interpretation of ZPD, unclear
boundaries between related concepts, insufficient connection between theory and practice, and the research
methods to be optimized. Furthermore, it proposes that future research should focus on the ontological
study of ZPD theory, the influencing factors of second language development within the ZPD, and

dynamic assessment based on ZPD.
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JEIX. ( zone of proximal development, ZPD ) ¥ 7F
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Tab.1 Representative interpretations of ZPD in second language education

Ohta"” FHAMATE 5 7 e 2 (4 S B & SR K- 15 380 sk [R5V 7 1 5 D B AR KT 2[RI R S
Guerra " ZPD=i+1, iRl 247 & e K
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Thorne""*; Kinginger""
Chaiklin'®

Lantolf & Poehner"”
Holzman

Poehner &Lantolf """
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O 527 2 3 2 LA ) Fe v A OB AT 152 PR e T ) 5 VR 30
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PPN . SRR A BEEk A e i A R AT R 2
WAL WA R ZPD, B RIFR 22U R,

(M) EF ZPD MH B L BHAR
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TR TSR T A AN ER ZPD, T
A PE—3 ZPD™, van Compernolle %5 18 1 X
PRAL AR B2 608 R L 3B, R BI/N ZPD
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WHT AT, e = — 25000 S W o A4
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W5, ZPD SR N 5 L3 Z (8] (1) S8 B 3
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S HAN B H SRR, SRS TR . R N
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B 27 ] F R W, DT SE RS M 1 fi
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SHELE, ORREME AR LB HELE , B S
HMERE BRI B R A 53 ZPD By i, LA
Jo 23 N SE L EE T ZPD ) B RE I kK, R
WA Z 3 B 3 U) SE R] AT A fif ok J7 %8, Lantolf
SR SRR VB . ZPD KRR T R S X7
( zone of proximal learning, ZPL), {H¥E —iE#
27 5 B 5 A 5 v 9 T AT DX 43 AR 0 e AT
W E ZiE2E EE  EE . . BRI
J1, T3 2R R Be Iy A R A R 57 A Oy T AT
ZPD BB 5 3 N A SRE . MRS R e £ 2
PLE T AR ZPD B R /IN? X T3 S ] fi
FHAT R I, BARK T HEMmAEFENR, H—
EARG, RIS S LB A ABIRA
Khev)Sia 1 ZPD HE i A AR OCERAE R B, 73
U P ST
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rero %% Lapkin %", van Compernolle %",
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F B SR A A A T R, REgf =&
TE B IR SR 452 SCHRHS B alis 7 915 i i 215
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WSRAR RN B R 55 7 WE B Bt AR T ff
B AT REXT A SRR T 922 S o B i A7 5
18, FFHT LA o0 EE TR AL E AL F B, DLZ
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B WA S ki e B i FH AR A T RT RE .
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OHIEF . NAE S A S B ENR 2522
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FEUNADHF 33 L8~ R AR 5C BEIS FIBIE S 7 95 18 H 2
TIBRHE R, WK ZPD 5 B A S
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A BRFNIA N A Jre R R LA FEEAE ], B X
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TR PR 2R ] 23 35l s AL [R5 Wi 2 ) 25 AR ZPD A
e R, (HARHE— 0T . BEE ALEORLESL
EH ARz, PU AL S H 455

2 b BT IR AN BE M A 2 2E 5 ) AN KA
ZPD NI A, BT IR ABIE 1 H A
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[ A A Y 2R TR MR, TR
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HE LR — 3, e ad DA k2
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Sk [l Bt A1 235 7 v ) R
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AN ZPD B S HAE IR HE AN [
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Jrial. SRR TR, AR A 5 BT A A G 5T,
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W — A R, RS —Fhae s R
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